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Abstract 
Web-based institutional e-portfolios allow colleges and universities to share information about 
their missions, goals, accomplishments, and challenges. Institutional e-portfolios typically 
consist of reaccreditation self-studies and other information that supports an institution’s 
accomplishments. This report provides an overview of institutional e-portfolios, highlighting 
three specific projects. It also explores the use of e-portfolios by regional accrediting agencies. 
Finally, the report examines the challenges in developing and implementing institutional e-
portfolios. 
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Introduction 
Colleges and universities are developing Web-based institutional e-portfolios to more effectively and 
easily assess and share information about their overall missions and goals. These institutional  
e-portfolios typically consist of reaccreditation self-studies and numerous levels of additional 
information and artifacts that reveal an institution’s accomplishments. Institutional e-portfolios may 
document an institution’s progress—or lack of progress—at the college, department, or program 
level, along with information about how it plans to improve. Publishing such information publicly on a 
Web site often results in a more concerted and coordinated effort by an institution’s stakeholders to 
work on continuous improvement plans and policies. For all these reasons, institutional e-portfolios 
can play a vital role in an institution’s overall improvement. 

The Urban Universities Portfolio Project (UUPP) (http://www.imir.iupui.edu/portfolio/) may have been 
the first institutional e-portfolio initiative.1,2 Six institutions participated in UUPP; three have continued 
to develop their institutional e-portfolios since the project ended in 2001: Indiana University-Purdue 
University Indianapolis (IUPUI); Portland State University (PSU); and California State University, 
Sacramento (CSUS). 

UUPP had two basic goals, which also define institutional e-portfolios: 
• to enhance understanding, among internal and external audiences, of an institution’s 

distinguishing features, mission, and goals through a public institutional e-portfolio; and 
 

 

 
 

 

• to use the process of building and updating an institutional e-portfolio to enhance and maintain an 
institution’s ability to communicate, plan, and achieve its mission and goals on a continuous 
basis. 

External audiences, in this context, are accrediting agencies, state and local governments, 
prospective students and parents, and the communities the institution serves.3 

IUPUI, PSU, and CSUS have created institutional e-portfolios that include a wide variety of online 
data, reports, information, links to resources, and full electronic versions of their reaccreditation self-
studies. In 2002, IUPUI was the first institution to submit an electronic version of its reaccreditation 
self-study to the Higher Learning Commission (HLC) of the North Central Association of Colleges and 
Schools (NCA); PSU has created an electronic version of its reaccreditation self-study for a 2005 
submission to the Northwest Commission on Colleges and Universities (NWCCU); and CSUS is 
building its electronic reaccreditation self-study for a 2007 submission to the Western Association of 
Schools and Colleges (WASC). 

In addition to the institutional e-portfolio activities undertaken by IUPUI, PSU, and CSUS, two regional 
accrediting agencies actively encourage the development of institutional e-portfolios among their 
member institutions: WASC and the HLC’s Academic Quality Improvement Program (AQIP). This has 
resulted in more colleges and universities adopting institutional e-portfolio strategies. 

This report on institutional e-portfolios in higher education includes: 
• an overview of institutional e-portfolios exemplified by IUPUI, PSU, and CSUS; 
• how WASC’s and HLC’s quality improvement programs are supporting institutional e-portfolios, 

and what other regional accreditation associations are thinking about institutional e-portfolios; and 
• the challenges of institutional e-portfolio development and implementation. 
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Indiana University-Purdue University Indianapolis 
The IUPUI institutional e-portfolio (http://www.iport.iupui.edu/) was built to serve two purposes: 
• to document its reaccreditation self-study online; and  
 

 

 

 

 

 

• to provide detailed information and examples of the work carried out by IUPUI students and 
faculty, with the goal of making the public aware of its goals, accomplishments, and strategies on 
a Web site that would be maintained and updated on a continuous basis. 

Campus-Wide Involvement 
Creating an institutional e-portfolio requires a great deal of organizational preplanning and 
development. In addition, the ongoing support and participation of administrators, faculty, and 
information technologists is absolutely necessary for organizing the resources and building a logical, 
easy-to-comprehend site. IUPUI’s campus-wide infrastructure for building its institutional e-portfolio 
included the following steps. 

• Working relationships with the offices of information management and institutional research were 
established to build a credible body of institutional data linked to IUPUI’s mission and strategic 
plan. 

• The involvement and support of senior administrators including the provost, vice chancellor for 
planning and institutional improvement, and the vice chancellor for external affairs ensured the 
project’s ongoing support and relevance. 

• Faculty-approved principles of student learning formed the basis for collecting and representing 
undergraduate student learning outcomes. 

• Campus-wide faculty committees for faculty governance and undergraduate education, as well as 
program review and assessment, were created. 

• Two major committees responsible for designing and implementing production were formed: 
• an executive committee that advised the institutional e-portfolio project director and provided 

necessary resources; and 
• an implementation committee that advised the project director on the development of 

conceptual frameworks and ongoing work accomplished on the institutional e-portfolio itself.4 

IUPUI obtained approval from HLC to use its institutional e-portfolio for the creation of an electronic 
version of its reaccreditation self-study (http://www.iport.iupui.edu/selfstudy). Much of the self-study 
content came from previously established departmental assessment structures and processes, 
including annual reports. This structure allowed the transfer of already-created and up-to-date 
reports, assessment data, and presentations into the electronic self-study. 

As the self-study progressed, departments upgraded Web sites because “nobody wanted to have a 
bad-looking Web site, and nobody wanted to be conspicuously absent from the list of reports that 
could be clicked on and accessed inside the self-study.”5 

Evaluation Team Visit 
The IUPUI self-study e-portfolio was designed so a 12-member HLC evaluation team could easily find 
important links, resources, and information during their evaluation visit. A search engine, site index, 
and glossary helped make the information more readily accessible than the voluminous, traditionally 
paper-based reaccreditation resources. 
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The IUPUI resource room, where the review took place, had 12 laptop computers so evaluation team 
members could electronically access the self-study. Next to each laptop was a six-inch-deep paper 
document detailing financial information that was considered too tedious for publishing online. 

The observations of the HLC evaluation team (which were sometimes conflicting) are addressed in a 
report that is accessible through the IUPUI institutional e-portfolio 
(http://www.iport.iupui.edu/selfstudy/nca_report.pdf).6 

Performance Indicators 
Beyond the self-study, IUPUI created performance indicators 
(http://www.iport.iupui.edu/performance). Based on IUPUI’s annual performance reports, these 
previously in-print reports are now published and updated annually on the institutional e-portfolio Web 
site. Color-coding draws attention to the status of an indicator; scoring rubrics integrate information 
such as current status, support levels, and/or whether or not there is sufficient information available 
on activities, projects, plans, and goals. (See Appendix 1: IUPUI Performance Indicators.) 

Portland State University 
PSU (http://portfolio.pdx.edu/) was the first institution to submit an electronic version of its 
reaccreditation self-study to NWCCU in 2005, and may become a model for other NWCCU 
institutions. (PSU will receive a NWCCU visiting team in fall 2005.) The overriding objective of the 
institutional e-portfolio is to provide a comprehensive picture of PSU rather than being limited to 
narratives that address specific reaccreditation standards.7 The self-study process focuses on nine 
specific standards.8 PSU addresses NWCCU’s nine reaccreditation standards and weaves five 
primary themes into its institutional e-portfolio: 

• Community and global connections  

 

 

• Institutional effectiveness 
• Research and scholarship 
• Student success 
• Teaching and learning 

PSU’s institutional e-portfolio illustrates how PSU’s planning and assessment priorities are being met. 
It is intended to stimulate conversations about PSU’s mission and goals, both online and in campus-
based meetings. As a result, a wide variety of additional information rounds out the PSU institutional 
e-portfolio. 

The initial development of PSU’s institutional e-portfolio began with a provost-appointed faculty 
committee under the leadership of the director of the Office of Institutional Research and Planning 
(OIRP), along with the collaboration of the OIRP staff. An external Web site design and programming 
consultant and a graphic designer were hired as part of the initial institutional e-portfolio-building 
team.9 

Department Profiles with Assessment Data and Information 
One of the innovative features of the PSU institutional e-portfolio is a Department Profile satellite Web 
site (http://www.programreview.pdx.edu/index.php), which features an extensive amount of 
department-level information based on student learning, teaching practices, and academic decision 
making. The profiles are based on common criteria used across all of PSU’s colleges and schools. 
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Department profiles cover the effectiveness of curricula, programs, faculty, costs, and institutional 
support. In addition, each profile features an assessment plan, including objectives, plans, tools, data, 
and reflections (http://www.programreview.pdx.edu/assessment/). The information is generated 
through online templates that departments complete and submit for publication into the institutional  
e-portfolio. 

The department profiles provide the reaccreditation evaluation team, as well as all internal and 
external PSU audiences, a view of every PSU department and program. The templates make it easy 
for departments to readily update PSU’s institutional e-portfolio. (See Appendix 1: PSU Department 
Profile.) 

Adding Student E-Portfolios 
PSU’s institutional e-portfolio also includes information about student learning outcomes and 
competencies from PSU’s collection of student e-portfolios. PSU’s University Studies Program, which 
requires all of its students to create e-portfolios, has become a test bed for linking student learning 
outcomes to the institutional e-portfolio. This learning-outcomes information is publicized for both 
internal and external audiences to illustrate how PSU is providing students with meaningful 
educational experiences.10 

California State University, Sacramento 
CSUS has created two separate e-portfolios—the University Electronic Portfolio (UEP) 
(http://www.csus.edu/portfolio/index.htm) and the WASC accreditation site 
(http://www.oir.csus.edu/wasc/). Combined, these two e-portfolios represent CSUS’s institutional  
e-portfolio. The UEP was started under the UUPP and is based on established academic program 
review processes and institutional data that are regularly collected and analyzed by the Office of 
Institutional Research (OIR). The WASC accreditation site, also started under UUPP, is the electronic 
version of the CSUS reaccreditation documentation. Like IUPUI and PSU, the CSUS institutional e-
portfolio provides an overview of the institution’s mission and goals. 

The project began with a committee of faculty, staff, administrators, and students, including the 
associate vice president of academic affairs; the director for curriculum, assessment, and 
accreditation; and the director of institutional research, under the direction of a UUPP campus project 
director. Today, the director of institutional research and his staff are responsible for the actual 
building and maintenance of the CSUS institutional e-portfolio.11 

A Culture of Evidence 
The CSUS UEP features a large evidence section segmented into two categories: 
• Institutional Assessment ( http://www.csus.edu/portfolio/institutional_portfolio/inst_main.htm) is 

structured around the eight themes of the CSUS strategic plan and six components of the 
university’s strategic planning and quality improvement activities.12 

• Program Assessment ( http://www.csus.edu/portfolio/program.htm) features links to 
departmental assessment plans, data, stated goals, desired outcomes, and more. These 
documents are reviewed by a program review team.13 (See Appendix 1: CSUS University 
Electronic Portfolio.) 
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The UEP is designed as a living document that continues to improve, with the reaccreditation process 
feeding it. The information that goes into the two evidence categories is template-driven and centrally 
managed and maintained by OIR. 

All CSUS programs undergo review every six years. OIR provides each program with an outline to 
follow for completing the review process and offers each program the option of submitting the 
completed review in a paper format or online for publication in the institutional e-portfolio. The online 
versions are labeled portfolios. Programs that opt into this electronic format are assisted by OIR both 
financially and technically.14 Since the program e-portfolios, as well as the institutional assessment 
section, are both centrally administered by OIR, all updates to the templates, processes, and content 
occur through a simple online refresh process, after all the related documentation has been analyzed 
and approved. Administrators can easily review online information at any time.15 

Overall, the UEP is meant for assessment, evaluation, and improvement; their intended audience is 
university administrators, faculty, and accrediting bodies. Although the UEP is not public-relations 
oriented, this does not mean that the general public cannot find this information useful, especially 
prospective CSUS students and their parents.16 

Additionally, the program e-portfolios help to serve three additional functions: 
• Faculty recruitment: Department and program administrators can refer prospective faculty hires 

to these Web sites for detailed information over and above what one would typically find on 
department Web sites. 

 

 

 

• External accreditation: In addition to regional reaccreditation processes, CSUS can link to 
department profiles for specialized accreditation groups, such as the National for Accreditation for 
Teacher Education (NCATE)17 and the Accreditation Board for Engineering and Technology 
Engineering (ABET).18 

• Cumulative record: Programs no longer have to start from scratch when they come up for their 
six-year review.19 

WASC Site in Progress 
The CSUS WASC accreditation site, as of July 2005, was in a relatively early development phase. 
OIR has published online PDF documents that comprise the first phase of the reaccreditation 
process—the Institutional Proposal (http://www.oir.csus.edu/wasc/IP_OVERVIEW.cfm). The next 
phase, slated for completion in December 2006, is the Preparatory Review. The third phase, targeted 
for November 2007, is the Educational Effectiveness Review. 

Western Association of Schools and Colleges 
The three phases—Institutional Proposal, Preparatory Review, and Educational Effectiveness 
Review—of WASC accreditation (http://www.wascsenior.org/wasc/) are part of its institutional review 
process, adopted in November 2000, which encourages the creation of institutional e-portfolios. As of 
July 2005, every WASC institution with a student population of at least 1,000 was developing some 
kind of institutional e-portfolio. There is significant variation from one institution to another. For 
instance, many of these e-portfolios are in early development phases, posting only the beginning 
documents for reaccreditation. Others are completed self-studies with visiting team reports and 
responses to key issues. WASC believes institutional e-portfolios should have value beyond the 
accreditation process as vehicles for institutional dialogue and analysis of the teaching and learning 
environment.20,21 (See Appendix 1: UC Berkeley Accreditation Web Site.) 

6 

http://www.oir.csus.edu/wasc/IP_OVERVIEW.cfm
http://www.wascsenior.org/wasc/


An Overview of Institutional E-Portfolios 

The public visibility and accessibility of these e-portfolios by campus administrators and accreditation 
evaluators has encouraged their refinement, making them more effective catalysts for meaningful, 
informed discourse. As one educator put it, “In the past you would produce this massive paper 
document that nobody really read with all these data files housed in a room for the visiting team. 
Many of our own people did not even have access to all this.” As these materials have been 
published online, they have generated more educated discussion. Plus, “because you are putting 
things online, where a lot of people can see it, you take a little more care in how the information is 
published.”22 

Another educator explained how the building of its institutional e-portfolio became much more than 
writing a report that would have “eventually been in a file cabinet at WASC.” Instead, by publishing 
the extensive amount of analysis that went into its reaccreditation process on a Web site, “most of the 
exhibits that grew out of senate and administrative processes, for instance, are now [public] 
documents that will guide further administrative academic planning and resource allocation.” In 
addition to moving the institution into a “spirit of accountability, willing to publish all kinds of things 
about itself on a Web site, it [the institutional e-portfolio] became an internal means of sharing 
information.”23 

The Higher Learning Commission’s Academic Quality Improvement 
Program 
The Higher Learning Commission launched AQIP (http://www.aqip.org/) in 1999 as an alternative 
accreditation process for colleges and universities. As of July 2005, 150 institutions volunteered to be 
part of the AQIP process. AQIP is loosely based on the criteria and processes used in the Baldridge 
National Quality Program.24 Starting in 2002, each institution was required to create a portfolio 
(published online), within four years of joining AQIP, that covers nine categories; within these 
categories are a host of institutional processes, results, and improvement questions.25 The answers 
to these questions determine what is made public in the portfolios. AQIP refers to these as “systems 
portfolios.”26 In July 2005, 17 institutional systems portfolios were published on the AQIP site 
(http://www.aqip.org/index.php?option=com_content&task=view&id=56&Itemid=89). (See Appendix 1: 
Fort Hays State University Academic Quality Improvement Program Web Site.) 

When AQIP institutions build their systems portfolios, they identify three areas (or more) that are in 
need of improvement, called “action projects.” The online tool and interface developed by AQIP 
allows institutions to publish reports on their three improvement areas in a searchable online directory 
that is open to the public 
(http://www.aqip.org/index.php?option=com_content&task=view&id=32&Itemid=51). In July 2005, 
there were more than 550 projects listed in the online directory. Similar to what has occurred with 
WASC e-portfolios, the public accessibility of the AQIP directory, as well as the AQIP systems 
portfolios, have made institutions’ work more visible, and hence, more accountable. Plus, the online 
directory facilitated networking with other AQIP institutions pursuing similar initiatives.27 

Overall, the goal of AQIP is to make the entire accreditation process paperless. Work is under way to 
build a secure Web-based environment where evaluation team members can collaborate, review, and 
provide feedback throughout the accreditation process. This electronic process should reduce 
evaluation team travel time and decrease the overall cost of accreditation. As the director of AQIP 
noted, “this program is really about as radical as you can get within accreditation.”28 
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Other Regional Accrediting Agencies and E-Portfolios 
While WASC and AQIP actively encourage their constituents to develop institutional e-portfolios, the 
other regional accrediting agencies are observing how WASC and AQIP are progressing and 
gradually accepting the creation of institutional e-portfolios.29 

Commission on Colleges of the Southern Association of Colleges and Schools 
(SACS) 
The SACS accreditation process was revamped in 2004 and is becoming more reliant on electronic 
forms to present data and to improve communication. This new electronic flow of information has 
resulted in a decrease in noncompliance issues. Most SACS institutional e-portfolios are for internal 
communication and reporting within the institution during the accreditation review process. Overall, 
reporting electronically has made the work of SACS “more effective, efficient, and focused.”30 

Higher Learning Commission (HLC) of the North Central Association of Colleges and 
Schools 
Outside the AQIP process, HLC is watching WASC to see how well institutional e-portfolios work but 
adds that it will definitely rely on electronic self-studies in the near future. The challenge, however, is 
to discover to what degree such electronic self-studies will live on beyond the final accreditation 
review process. “We are just starting to understand what it means to actually put an e-portfolio up and 
make it work,” said the HLC executive director.31 

Middle States Commission on Higher Education (MSCHE) 
The official statement from MSCHE is that it “welcomes and accepts any institutional effort that would 
share institutional information and self-study processes most broadly among its constituents. In our 
standards, we require sharing of many types of information and involvement of the institutional 
community in self-study in many ways. We do not require any particular method, and it’s the same 
regarding submission of information to us and to our teams. Some send us CDs, some e-mail 
attachments, some hard copies. We accept different forms of submissions if they comply with our 
overall practices and policies.”32 

New England Association of Schools and Colleges (NEASC) 
NEASC has seen an increase in electronic self-studies, with most institutions keeping such studies 
password-protected on an intranet for internal communication purposes only. NEASC’s new 
standards will take effect in 2006, including a number of stipulations about public disclosure, stating, 
for instance, that its institutions provide information online that is “complete, accurate, accessible, 
clear, and sufficient for intended audiences to make informed decisions about the institution.” How 
this stipulation will lead to the further development of institutional e-portfolios at NEASC institutions 
remains to be seen.33 

Challenges 
Institutions that have decided to build institutional e-portfolios face numerous challenges (listed 
below), from establishing the right predevelopment organizational structure and staff, to making 
decisions about complex information technology issues, to fielding genuine concerns about what 
information should be made public. 
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• Team: Building an institutional e-portfolio is a labor-intensive process that requires engaging 
administrators, staff, and faculty from across campus. All parties must realize the importance of 
the project and sustain their interest. 

 

 

 

 

 

 

• Staff: Increased administrative support and funding are needed to provide staff dedicated to 
creating and maintaining institutional e-portfolios. Without a dedicated staff, the institutional e-
portfolios, as well as the continuous updating and rebuilding of content, can easily fall behind 
schedule. 

• Diversity of documentation: Institutional e-portfolios need to be more than just collections of 
PDF documents. Elements such as discussion boards, multimedia presentations, and examples 
of student learning outcomes (see below) should be added to gain the greatest value. But these 
additional elements require time and expertise. 

• Representing student learning: Developing links to student e-portfolios and valid 
representations of authentic student learning outcomes is a formidable task. While some 
institutions can be considered early works-in-progress, no single institution has an extensive 
student learning outcomes/competency initiative. 

• Meaningful aggregation of information: Student e-portfolios typically encompass large and 
diverse collections of student-learning outcomes and educational achievements. The same is true 
for teaching e-portfolios. Institutions face a challenge aggregating and analyzing these collections 
in meaningful ways. 

• Multimedia: Multimedia can enhance an institutional e-portfolio, but production costs have to be 
carefully weighed. For example, content like PSU’s video clips of students talking about their 
involvement in a metro waste disposal project 
(http://portfolio.pdx.edu/Portfolio/Community_Global_Connections/Senior_Capstones/view?p=Me
tro_Waste_Disposal_Project) or the experience of IUPUI English majors in a capstone course 
(http://www.iport.iupui.edu/teach/teach_example_english_seminar.htm), while valuable, can be 
costly and time-consuming to produce. 

• Web site design: Institutional e-portfolios encompass a large and complex set of information. 
Designing a clear, easily navigable Web site can be difficult and time-consuming. The Web site 
design is important to ensure that accreditation evaluation teams are not overwhelmed. A well-
designed Web site with an effective search function and site map make the e-portfolio more 
useful for all. 

 

 

 

 

 

• Content management: Affordable content management software is needed that can integrate 
data from system-wide applications to help build e-portfolios. Such software should also facilitate 
automatic updating of information in e-portfolios. 

• Comfort with technology: Accreditation evaluation team members who are not comfortable 
online may have difficulty navigating e-portfolios. Some evaluators, for instance, have requested 
printouts of the instructional e-portfolio Web pages.34 AQIP has addressed this issue by requiring 
all of its evaluators to be electronically literate. 

• Duplicate media: Publishing an institutional e-portfolio does not necessarily save paper or time. 
Accreditation self-studies still require that paper versions are distributed to the accrediting 
agencies and evaluation teams. Self-studies are also burnt onto CD-ROMs so people can easily 
transport the files and access them while traveling. 

• External access: Accrediting agencies encourage candor about an institution’s strengths and 
weaknesses during the review process, but institutions must make decisions about what is 
publicly accessible. 
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Conclusion 
Institutional e-portfolios are a relatively new development that promises to streamline academic 
planning and development, generate more effective communication and collaboration among internal 
and external stakeholders, and possibly reduce the cost of accreditation processes. In short, 
institutional e-portfolios can catalyze institution-wide improvements. 

The jury is still out, however, as to whether institutional e-portfolios can actually save dollars. 
Institutions must invest a considerable amount of time, energy and resources in developing a valid, 
effective, and ongoing institutional e-portfolio. The general consensus is that it could save money on 
a long-term basis, with savings realized through less travel and accommodation expenses during 
accreditation processes, and possibly less labor expended if maintained properly on a continuous 
basis for future reaccreditations. However, no cost-effectiveness studies have been developed at this 
time. 

Technology may be a factor in how rapidly institutional e-portfolios progress. There is a need for 
affordable and easily customizable content management software that can integrate data from 
disparate campus enterprise systems; this information also needs to be automatically updated and 
published online. 

To learn more about institutional e-portfolios, explore the links provided in this report as well as on 
regional accrediting agency Web pages. We hope you will send us information on how you are 
building institutional e-portfolios for your campus (eli@educause.edu). 
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Appendix 1: Examples of Institutional E-Portfolios 
Indiana University-Purdue University Indianapolis 

Performance Indicators Web Site 

URL: http://www.iport.iupui.edu/performance/perf_teach.htm
Description: IUPUI’s performance indicator Web site (http://www.iport.iupui.edu/performance/) 
provides numerous evaluations of IUPUI’s progress within a variety of “indicator areas.” The Web 
page shown below, for example, highlights four areas listed under the Teaching and Learning 
heading (linked to from the performance indicator home page). IUPUI review panels evaluate 
progress in each indicator area using a color-coded scoring rubric. In this case, the Web site visitor 
sees that a white-colored indicator has been applied to the areas titled “Attract and Support Diverse 
Students” and “Provide Effective Professional and Graduate Programs.” The white color indicates that 
insufficient information was available to perform a valid evaluation. Green means that an area has 
reached an acceptable level; yellow indicates an area is not at an acceptable level, but improving. A 
red-colored indicator means an area’s current status or direction of change is unacceptable and in 
need of immediate action. 
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Portland State University 

Department Profile Assessment Web Site 

URL: 
http://www.programreview.pdx.edu/assessment/index.php?dept=UNST&page=reflection&plan_cycle=
2003-2004&degree=UG

Description: As noted on PSU’s Department Profiles satellite Web site 
(http://www.programreview.pdx.edu/assessment/index.php): 

Assessment of student learning involves documenting the extent to which students in 
our program have learned what we claim they will learn. Through our assessment of 
student learning, we seek to improve our teaching practices and academic decision 
making, and contribute to our program quality. 

Visitors can link to assessment materials for specific programs. In the screenshot below, for example, 
an assessment narrative, which feeds into PSU’s reaccreditation self-study, is provided about the 
University Studies program. 
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California State University, Sacramento 

University Electronic Portfolio Web Site 

URL: http://www.csus.edu/psa/soc_v1/1Acad_Introduction.htm

Description: CSUS’s Program Assessment Evidence Section 
(http://www.csus.edu/portfolio/program.htm) links to department portfolios such as the sociology 
department home page shown here, which in turn links to a wide range of departmental information 
and artifacts. 
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University of California, Berkeley 

UC Berkeley Accreditation Web Site 

URL: http://education.berkeley.edu/accreditation/

Description: As noted on the WASC Web site (go to <http://www.wascsenior.org/wasc> and 
navigate to Sample Institutional Portfolios): 

Berkeley's accreditation Web site makes available all of the key documents and data 
sources related to its institutional accreditation efforts. It was designed to encourage 
the broadest possible participation in the accreditation self-studies and in the 
dissemination of their results. 
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Fort Hays State University 

Academic Quality Improvement Program Web Site 

URL: http://www.fhsu.edu/aqip/reports.shtml

Description: FHSU joined AQIP in 2000 and has built a complete Web site that follows the AQIP 
model and is open to the general public. 
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Appendix 2: Interviewees 
The following individuals were interviewed for this report. 

Patrick Allen, former Chief Academic Officer and Provost at Point Loma Nazarene University 
and currently Provost of Southern Nazarene University 

Barbara Brittingham, Interim Director, Commission on Institutions of Higher Education, New 
England Association of Schools and Colleges 

David Carter, Associate Executive Director, Commission on Colleges of the Southern 
Association of Colleges and Schools 

Steven D. Crow, Executive Director, the Higher Learning Commission of the North Central 
Association of Colleges and Schools 

Elizabeth Griego, Associate Director, Commission for Senior Colleges and Universities, Western 
Association of Schools and Colleges 

Susan Kahn, Director of the Office of Institutional Effectiveness at Indiana University-Purdue 
University Indianapolis and former national Director of the Urban Universities Portfolio 
Project 

Kathi Ketcheson, Director Institutional Research and Planning, Portland State University 

William A. Ladusaw, Vice Provost and Dean, Undergraduate Education, University of California, 
Santa Cruz 

Jean Avnet Morse, Executive Director, Middle States Commission on Higher Education 

Stephen D. Spangehl, Director, Academic Quality Improvement Program, the Higher Learning 
Commission of the North Central Association of Colleges and Schools 

Sutee Sujitparapitaya, Director of Institutional Research, California State University, 
Sacramento 

Ralph Wolf, Executive Director, Western Association of Schools and Colleges 

 
 
 
 
 
 
 
 
 
 
 
 
 
 
The EDUCAUSE Learning Initiative (ELI) is a community of higher education institutions and organizations committed to 
advancing learning through IT innovation. To achieve this mission, ELI focuses on learners, learning principles and practices, 
and learning technologies. We believe that using IT to improve learning requires a solid understanding of learners and how 
they learn. It also requires effective practices enabled by learning technologies. We encourage institutions to use this report to 
broaden awareness and improve effective teaching and learning practice. 
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